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Sex, Drugs, and the Internet: Educational Perspectives 
Fall 2015 w CI 4312 w Section 001 (online) 

 
 

 
 
Instructor 
 
Jim Hutchinson, Ph.D.        
Learning Technologies Media Lab, St. Paul Campus     
Office Hours by appointment        
E-mail: jphutch@umn.edu 
Skype:  jphutch 
 
 
Course Description & Outcomes 
 
This course is designed to educate students about the current dangers lurking on the Internet, particularly for 
children and teens, and those that could potentially arise with future developments and innovations. A 
humanitarian perspective will provide the lens by which we will examine universal concerns and explore strategies 
and measures we can take in the community as well as in educational institutions to mediate these dangers.  
 
In this course, we will examine the science and engineering behind contemporary online technology tools 
associated with the Internet (e.g. social networking sites such as Facebook and Twitter, video sharing sites like 
YouTube, as well as blogging sites such as Tumblr and Blogger). This will include the design and development 
processes behind these information and communications tools to understand how they have emerged, what has 
led to their infectious use, and how they continue to evolve today. The science and engineering of virtual 
technologies is an iterative design and development process that changes rapidly and is influenced by the 
demands and creative processes of the society in which they are situated. Students will explore the science and 
engineering behind each of the online technologies presented. We will begin our study with the inception of the 
World Wide Web as we note our frame of reference for how virtual and online technologies have generally 
changed and continue to do so. We will then explore other specific online technologies each week including 
participatory, Web 2.0 tools such as social networking sites, blogs, and video sharing sites, in order to understand 
what they are, how they are used, their advantages and disadvantages, and their benefits and burdens on 
society. Our discussions will focus on how we have been impacted by continuous development efforts and how 
recent developments have impacted the society we live in—both on a local and global scale. Further, we will 
discuss our responsibility to be thoughtful users of these new Internet technologies as we seek to become 
informed and engaged citizens. We will reflect upon a variety of complex and compelling issues raised by 
technological change and its effects on society. 
 
Society, directly and indirectly, defines the context in which new Internet technologies are developed, the ways in 
which they are adopted and implemented, and the rules by which they are used. This Technology and Society -
themed course will consider the impact of online technologies on society as well as how society has shaped, 
used, and responded to them. The rapid pace of Internet-related technological advancement requires thoughtful 
and meaningful consideration so that its use reflects the shared needs of our society. We need to be prepared to 
make sense of, evaluate, and respond to present and future technological changes that will shape our personal 
and public lives, as well as society’s educational environments.  
 
As we investigate the impact of online technologies within educational environments, we will also focus our 
attention on their potential for teaching and learning. All topics will be introduced and discussed in terms of 
contemporary educational practices. For example, national and school policies will be framed within the online 
technology planning processes in which districts and schools engage annually in the state of Minnesota as they 
are held to established benchmarks for Internet safety. The online dangers will be discussed within a framework 
of inside and outside school, explicit and implicit, known and unknown, in order to help students understand what 
dangers may be occurring within our school buildings and what dangers parents should be more aware of in order 
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to combat them at home. The technologies will be introduced and experienced as children are engaging in them, 
and the class will also discuss the potential for these technologies to be productive learning tools.  
 
The course will be experience-based in that you will be asked to engage in many of the same Internet-based 
activities that individuals, especially children and teens, are engaging in online. We may also have guest speakers 
to complement the topics of discussion, readings, and online technology experiences. Upon completion of this 
course, you will be able to:  
 
§ Identify a range of Internet-based dangers that exist for consumers, especially children and teens; 
§ Identify a range of strategies and solutions to prevent Internet-based crimes against children/teens at home 

and at school; 
§ Understand the regulations and laws that govern Internet-based crimes, with a primary focus on those against 

children/teens; and 
§ Critically evaluate a range of policies and strategies in order to come to conclusions about those which 

educational institutions can implement to protect children while also promoting Internet-mediated teaching 
and learning in schools, supporting this with information gathered from a variety of relevant, current, and 
credible resources. 

 
These are the working assumptions that will guide our interactions within this course: 
 

1. We will respect one another. Our beliefs, values, and ideas often differ from one another because we 
draw from different life experiences. In this class, we will discuss, question, and challenge ideas, but we 
need to be careful not to attack individuals and create an unsafe and unproductive space. We challenge 
ideas, not individuals. 

 
2. We will challenge our own beliefs, values, and ideas. We need to be open to challenging our own 

prejudices, assumptions, and interpretations. We also need to expect to discuss things we often do not 
discuss in public but still feel strongly about. It is okay to feel uncomfortable when we do so. 

 
3. We are here for a positive educational experience. Please carefully read and prepare notes and 

questions to bring to our group discussions. Ask questions, share your thoughts and feelings, and make 
this class meaningful to you. 

 
4. We will keep an open mind and allow our classmate to change his or her mind. In the give-and-take 

of cooperative learning, we are not only open to learning from our colleagues’ knowledge and 
experiences, but we also allow others a safe environment to consider new possibilities, learn, and grow. 

 
 
Course Website (an interactive, social online learning environment) 
 
You will be responsible for becoming familiar with CourseSites which is the course website, as this will be used 
regularly throughout the course. The website can be accessed by going to https://jimhutchinson.coursesites.com 
and selecting the proper course and section. You will need to request access to this private, secure course 
management tool and you will need to become familiar with the features, as you will be using it to communicate 
with others, find assignments, submit assignments, and many other activities within the course. All aspects of the 
course are managed through this site including accessing course materials and assignments, grades, 
discussions, etc. You may want to bookmark it on your computer so that you can easily access it throughout the 
course. 
 
 
Course Structure 
 
Textbook 
There is no required textbook to purchase for this course. Take a friend out for coffee with your savings. 
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Additional Readings 
There are, however, numerous readings that will be required. All of the readings will be provided for you and 
available via links on our CourseSites website. 
 
Technology Tools 
Access to the following technologies will be required to successfully complete this course: 

• Computer 
• Internet 
• Computer microphone (REQUIRED & MANDATORY – if you do not have one, you must purchase one.) 
• Webcam (REQUIRED & MANDATORY – if you do not have one, you must purchase one)  

 
You will need to become competent with the use of several technology applications for this course. You will be 
expected to engage in a variety of social media to complete course assignments. We will be using CourseSites 
for our course website. We will also be working with a variety of tools including VoiceThread, Flipgrid, Audacity, 
Snagit, QuickTime Pro and other technologies (iMovie or similar, Google Docs) in order to interact online in 
alternative, engaging, and fun ways. You will also have some flexibility on the tools you use for some 
assignments. I am confident you will find our CourseSites site very user-friendly and easy to navigate. If you have 
used other Learning Management Systems (LMS) such as Blackboard, Moodle, Desire2Learn, Canvas, etc. it will 
likely seem fairly familiar to you. If you have any problems, however, I am happy to help you – just ask. 
 
Internet Access 
This course will require that you have ready and reliable access to the Internet for all communications and 
coursework. In an online course it is imperative that you are prepared with the tools you will need to succeed. An 
online course does not necessarily mean a “from home” course. If your home computer does not have 
the necessary capabilities or is experiencing technology difficulties, you MUST find alternative computer 
resources. “My computer (or Internet) wasn’t working” is not an acceptable excuse for missed assignments or 
deadlines. Do not wait until the last minute to complete your work and submit it, in case you do experience 
technology problems. If you are located in the Minneapolis-St. Paul area, you have access to several on-campus 
computer labs to complete your online coursework. If you are learning from a distance, perhaps you can arrange 
to use a friend or relative’s reliable computer or those at your local library or community center. If you have 
Internet issues, many coffee shops and business have free Wi-Fi. However, be aware that some of these 
agencies use filtering software to block some of the websites you will need to access for course assignments. 
 
All registered University of Minnesota students are currently provided an email address and you should either use 
it consistently or have it forwarded to the email address you regularly use. We will be communicating throughout 
the course via both the course website and email. Be sure that you are checking your email often and check in to 
the course website at least three times a week (4-5 times is more the norm for students who do well). Stay 
connected. You are responsible for all necessary communications. 
 
Class Sessions 
This course is held completely online and there will be no face-to-face (F2F) class sessions. Please be aware that 
there will be numerous assignments in order to complete the requirements for this course. Our learning together 
in this online community will be highly interactive and fun, but it is important to understand that it does require that 
you be a very self-motivated, independent learner in order to stay on top of assignments and coursework. The 
course is composed of approximately 13 weekly class sessions. Each class session begins on Tuesday morning 
of each week and ends on the following Monday at midnight (U.S. Central Time). You are not required to do any 
coursework on weekends, but of course you can use this time to work on things as you wish. Neither you nor I will 
be expected to respond to emails, postings, or messages over the weekends, but I will sometimes check in and 
reply as necessary. However, communication over the weekend isn’t guaranteed so don’t wait until the last 
minute to contact me if you have questions or problems. 
 
For each weekly class session you will respond to questions and interact with your classmates based on new 
readings that will be assigned each week using various online tools that will be explained to you. Generally, you 
will have the freedom each week to complete the discussion activities whenever it is convenient for you 
throughout the week, but you are expected to post your first comment by Wed night (11:59 pm). Additionally, you 
will have a list of a few more major assignments, which you can continue to work on until each one is complete 
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and submitted. I have target due dates established for each of these assignments to help keep you on task. While 
there is no specific day/time at which you must log during the week, you are required to visit the course 
website at least three times per week (I have access to user statistics to track this). If you do not access 
the course website at least three times throughout the week, you may lose discussion points.  
 
Class Participation 
As adult learners, it is important for you to take responsibility for your learning. I cannot stress this enough. You 
are fully responsible for all course materials and guidelines in the syllabus and on our CourseSites website. It is 
assumed that readings will be completed for each class session and that you will fully participate in online 
discussion activities each week. Active engagement in interactions with your peers is essential for meaningful 
learning to occur in an online learning environment. I will be encouraging such interactions through various 
discussion assignments and activities based on the readings. You will be required to respond to guiding questions 
that I pose, but you are also required to respond to your classmates or comment on their responses in a 
meaningful way as well in order to receive full credit. Your success in this course is significantly reliant upon your 
level of commitment to full participation.  

** IMPORTANT: missing more than two of the weekly discussions will result in failing this course; 
therefore, you must do your very best to participate and share your thoughts in all of our weekly 
discussions. 

 
The Role of Confusion 
Students often believe that being confused is somehow a bad thing. There is a belief that learning is supposed to 
be easy and if you have to work hard you are somehow doing it wrong. How many times have you heard, “I hardly 
studied for that test and still got an A” or similar comment? This is probably more a sign of a poor test than an 
exceptional student. The truth is that learning is hard. It takes a great deal of effort and no one gets it right the first 
time, or second, or third… It’s a process in which we gradually move from a state of confusion (a necessary 
starting point if learning is the goal) toward less confusion. Total understanding is unlikely in just one semester. I 
teach this stuff and am still confused at times and just when I start to see the light everything changes. Get used 
to it. Therefore, a lot of what we do in this class isn’t about being right or wrong. It’s about embracing confusion 
and engaging in the process. Your discussions/assignments/projects in this class are primarily graded on 
engagement not perfection. Of course, this doesn’t mean any old thing is good enough. I expect to see serious 
attempts, critical thought and meaningful and well thought out assignments as well as a high level of engagement. 
Assignments are fairly open-ended giving you opportunities to tailor them to your interests. Doing things last 
minute will likely not show the above and your grade will reflect that. However, stepping outside your comfort 
zone, trying new things, etc. and finding that it didn’t work (or did) is perfect. It’s the process, not the product, that 
is important. I will try to expand on this throughout the course. For now, just become comfortable with the idea of 
being confused and accept that it’s a good thing. Confused? Good. 
 
Assignments and Grades (all assignments are subject to change) 
 

CI 4312 Assignments      Points 
Syllabus Questionnaire 30 
Weekly Discussions/Activities (25 points x 13 sessions (approx.)) 325 
Child/Teen Interview Paper 100 
Podcast Project – Ideal Learning Environment 125 
Digital information – blogs/wikis/forums 100 
Final Project 100 
 780 TOTAL 

 
 
Class Assignment Overview (subject to change) 
 

Syllabus Questionnaire (30 points) 
Your first assignment is to read this syllabus and other “start here” documents (see the course website) in 
their entirety. I want to help ensure your success in this course and the first order of business is that you 
fully understand how the course will run and what your responsibilities are. This simple, 10-question 
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activity will require that you fully read the syllabus and other materials to answer questions based on 
important course information. The questionnaire will be completed online during Lesson #1. The quiz is 
located in the course website. Due date: Monday, Sept 14, 2015 at midnight (Note: all times are listed 
in U.S. Central Time. The site may report times from a different time zone. Don’t worry. I don’t care 
about an hour or two here and there.) 
 
Class Discussions (25 points each week x 13 weeks = 325 points total) 
Each week we will have a discussion activity worth a total of 25 points that will help you critically reflect on 
the readings and issues we are exploring. The details for each individual class session will be available 
for you on the course website under the “Lessons” link on the left-hand side and can also be found in the 
discussion forum which is called “Our Conversations” on the Blackboard course website. You will be 
required to post your initial original response to the discussion questions or activities by 
WEDNESDAY and you must then respond to or comment on some of your classmates’ responses 
during the remainder of the week and no later than the end of the class session on Monday at 
midnight. Again, please remember that you are required to visit the course website at least three 
times per week and post at least 3 meaningful follow-up comments. Your participation in these 
weekly discussions will be graded on both the quantity and quality of your postings or contributions. 
Superficial postings or responses that are limited to “I agree” or “Good job” are not sufficient and will not 
receive credit. Instead, your contributions must show evidence of critical thinking about the topics being 
explored or discussed – both in your original postings and responses to your classmates. You must also 
show evidence that you have read the assigned readings for the week. Please read the material BEFORE 
making your initial post. 
 
Your participation within this class is of utmost importance. Active class participation and contribution is 
not just encouraged, it is required. This class relies heavily on students’ informed opinions. It will be 
important for us to allow each member of the class to express views, even when such views are not in 
accord with our own. You are cautioned to use good taste and judgments with respect to what is stated or 
presented in class. You will be discussing the issues and readings at length, and it is very important that 
you read the assigned material BEFORE you participate in each discussion and that you come with an 
open mind for discussing and debating the many issues within. If you keep up with the readings and 
engage fully in the discussions, you will have the best experience! Again, non-participation in more 
than two weekly discussions will result in a failing grade for this course. Non-participation is 
defined as not posting anything to a discussion before the deadline. 
 
During class discussions, reflective, thoughtful debates of groups with alternative perspectives will be 
encouraged as a dynamic interchange of ideas and viewpoints occurs in a communicative, democratic 
environment. Thoughtful, democratic debate will hopefully be a common occurrence throughout the 
course. Some of our weekly discussions will occur through text via the discussion forum on the course 
website; others may occur through voice recordings using VoiceThread, videos recordings using Flipgrid, 
and other online tools. Please spend some time getting familiar with each new technology. 
 
You receive up to 10 points for your first post by Wed. Please pay close attention to directions as 
requirements for your first post will change each week and will not simply be a single reply. At times, your 
“first post” may actually be a response to several questions, which may be in a single post or may be 
spread across several threads. You will receive up to 5 points for each additional post made over 
the following several days of the class week. You are free to flex your engagement over these 
additional days (e.g. two or three posts one week, five or six the next). You receive points for ALL 
meaningful posts, which means you can earn more than max points. However, do not flood the final few 
discussions in an attempt to make up for missing work (you will only earn credit for up to 5 additional 
posts in this case). At the end of the semester, points beyond the max will be used as a form of extra 
credit. 
 
Extra Credit – In general, I do not believe in extra credit as I feel grades should reflect the learning and 
not be artificially inflated. However, I also believe that discussions are an essential component of online 
learning and artificial guidelines like “post once reply twice” limit the learning potential. While there is no 
effective way to assign grades (required by the university though I’d prefer to not teach that way) without 
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some measure of points earned, I also want to encourage meaningful and ongoing discussions. 
Therefore, I will assign points to ALL discussion posts meeting the above criteria including those beyond 
the minimum (you can earn 40/25 points for example). By the end of the course, points in excess of the 
maximum will be used as a form of extra credit up to 3% of your course grade (i.e. an 87% can be 
elevated to 90%). To that end, please just focus on engaging in meaningful discussions rather than 
counting posts. 
 
Tuesdays will be our official beginning of the week. Your first discussion post will be due by 
Wednesday at midnight (readings will be posted at least one week early to give you time to 
prepare). Discussion will continue for the remainder of the week (which ends on the following 
Monday). All of our class reflections will be due by midnight Monday unless otherwise noted. 
Active participation in this class means logging in to the course on at least 3-5 separate days and 
responding to discussions as appropriate. 

 
Child/Teen Interview Paper (100 points) 
You will interview a child or teen (age 10-17) about his/her Internet-based technology activities. You will 
then write up a report describing the Internet activities of this child/teen, categorizing and describing the 
activities that are more inclined to be dangerous or pose potential risks. Include your own reactions to 
what was shared, your reflections, and propose what strategies or mechanisms could be put into place to 
reduce or circumvent the dangers. This paper should NOT be a list of interview questions and 
answers, but rather a synthesis of what you discovered and learned during the interview incorporating 
your process of inquiry and what was revealed to you. Papers must be neatly/professionally presented 
and 3-4 pages in length (no longer) using APA format, double-spaced, 12-point Times New Roman font, 
with standard 1-inch margins. Please include a title page with your identifying information (name, course 
number AND section number, date, title, etc.). A reference page should also be included if you use any 
in-text citations or refer to sources from class or others you seek on your own. Note: The 3-4 page limit 
does not include the title and reference pages. Due date: Friday, Oct 16, 2015 at midnight. Written and 
shared using Google Docs (no other format will be accepted and must be a native Google Doc 
giving me edit rights). 

 
Podcast Project Assignment (100 points + 25 points for your group contract): 
This is a group project. You will have nearly a week off (no discussions) to work on it. You will select your 
own group of 2-3 people and make arrangements to either meet face-to-face or online or even work 
asynchronously online. You will explore a variety of technologies, ideas and pedagogies and envision 
what the future of learning might look like. You will explain your vision of the "perfect learning 
environment" in a video-podcast (or vodcast) of your own creation (which could be done with any number 
of tools including a camera and something like iMovie, webtools, Quick Time Pro, Snagit. Screencast-O-
Matic (if you want to screen capture something), or pretty much anything else you wish (phone video is 
not recommended as it’s difficult to edit). Keep in mind that “environment” doesn’t just mean the 
classroom – even if the classroom is outside or somewhere other than a typical school. It also refers to 
how people learn and engage in that learning. A lecture under a tree is still a lecture. You will be sharing 
your fabulous, original and unique ideas about the future of learning by sharing your podcast on our 
course website (discussion thread) for your classmates to watch and comment on. While podcasts were 
initially audio only they have evolved and yours should be a mix of video and/or images and audio. Due 
date: Friday, Nov 13, 2015 by midnight. 

 
Digital Information – Blogs/Wikis/Forums (100 points): 
The internet provides us nearly unlimited access to information from a variety of sources. Much of the 
information is high quality, accurate and unbiased, but there is also plenty of questionable and even 
intentionally false information and everyone (young and old) needs to know how to discern the difference. 
This will be an open format (meaning, aside from a few expectations, you can choose how to share your 
findings), small group project in which you will conduct some online research on a politically charged 
topic. Rather than write a report on the topic, you will evaluate a variety of the resources you find looking 
at, among other things, who is responsible for the information, their motivations, your assessment of its 
accuracy and reliability, and a discussion of how the different sources of information could positively or 



 CI 4312 

7 

negatively impact people and society. Due date: Friday, Dec 4, 2015. No text documents or 
PowerPoints accepted for this project. Be creative (website, blog, video, etc). 

 
Final Project (100 points): 
For your final project (there is no final exam) you will be required to write a personal critique based on 
three or more readings/resources that you seek out on your own (beyond the ones that are presented in 
class) which encompass one of the major issues we discuss in class regarding the explosive role Internet 
technologies have played in society from the inception of the World Wide Web to the present day. 
Choose an issue or topic that holds personal relevance or interest. Your analysis and synthesis of 
information should address risks of their use, as well as affordances that they have facilitated: past, 
current, and projected. Prior to beginning this assignment, you will email me with the topic you have 
chosen, your intended audience and format for presentation (that is appropriate to your audience such as 
a paper for an academic audience or policy makers, a blog or website geared toward young people, etc.) 
so that I can approve it as being appropriate and relevant to the content of the course. Projects can be 
created using whatever communication medium or multimedia you choose: a paper (Google Doc only), a 
blog, a website, etc. Due dates: PART I due Friday, Dec 4, 2015 at midnight … Part II due Wed, Dec 
16, 2015 at midnight. 

 
 

Course Policy on Deadlines & Late Assignments 
 
Whether we like them or not, deadlines are an important, ubiquitous part of our lives – personally, academically, 
and to meet the professional demands of employers and colleagues. Deadlines hold us accountable to meet our 
responsibilities and on track toward accomplishing our goals. For purposes of this course, it is my personal 
philosophy that whether you establish an assignment deadline or I do is irrelevant, as long as a deadline is in 
place to keep us all on track and progressing through the course. I have set deadlines for all assignments and 
they are clearly communicated throughout the syllabus and will be on the course website for each assignment 
and lesson. However, I recognize that as adult learners, we all have competing life demands that can present 
scheduling and time management challenges. I would like to try to help personalize this course experience for you 
as much as I reasonably can, so the following is my course policy on deadlines and late assignments:  
 

As the facilitator of a group of adult learners, I recognize that life happens. If you find that a specific 
deadline does not work for you or you need more time for an assignment, IF YOU CONTACT ME IN 
ADVANCE PRIOR TO THE INITIAL DEADLINE, you can establish your own new deadline. To change an 
assignment deadline, you must email me and propose an alternate deadline (DATE & TIME); I will then 
make note of it in my records and you will be held to it. However, if I receive no PRIOR communication 
from you (before the original deadline arrives) and you submit an assignment late, the assignment will be 
penalized at the rate of 10 points per day (or fraction thereof) that it is submitted past the due date/time.  
 
Class Discussions are handled differently. Discussion activities are worth 25 points total each week. 
Discussion contributions that are late (after Wednesdays for the first one, Monday for the remaining) will 
result in zero points for that post(s). Missing discussions cannot be made up but you can earn points 
beyond the minimum in later weeks. Because I want to encourage participation, I do reserve the right to 
award points to students who continue to participate in a discussion beyond the due date. 
 
 

Additional Course Policies 
 
Receipt of Final Grade 
University policies do not permit the posting of final course grades nor the reporting of these grades over the 
telephone. If you would like a record of your course grade before it is available via the University website, contact 
your instructor for arrangements. 
 
The grading for this course is as follows: 
 
A  95 – 100%   D+ 67 – 69% 
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A-  90 – 94%   D 60 – 66% 
B+  87 – 89%   F Below 60% 
B  84 – 86% 
B-  80 – 83% 
C+  77 – 79% 
C  74 – 76% 
C-  70 – 73% 
 
Return of Submitted Assignments 
During the course, graded work with feedback will be returned as soon as possible via comments on a shared 
Google Doc or attached to the grade in the Blackboard grade book. 
 
Email Correspondence 
Before contacting me, please make sure you have fully and carefully read the syllabus, assignment, etc. Most of 
your questions have been addressed. If you are confused or need additional clarification then please feel free to 
email me at jphutch@umn.edu. I am happy to help you. You can expect a response to your emails within a 
reasonable time frame of 24 - 48 hours. Responses likely will not be immediate, so do not wait until the last 
minute to complete your assignments in case you have questions or need clarifications. Please note once again 
that our class sessions will run Tuesday through Monday, and I will generally not be responding to emails over the 
weekend (though I do check and reply at times it should not be expected), nor will I expect you to. I will use your 
UMN student email account for all email correspondence and you should as well. I will not use personal email 
addresses (e.g. personal gmail, yahoo, or hotmail accounts). Please be sure to check you UMN student email at 
least a couple times a week. Consider forwarding emails to a personal account that you check more often to 
ensure timely receipt of communications. 
 
 
Relevant University Policies 
 
UNIVERSITY GRADING SYSTEM 
 
Grading and Transcripts 
The University utilizes plus and minus grading on a 4.000 cumulative grade point scale in accordance with the 
following: 

A 4.000 - Represents achievement that is outstanding relative to the level necessary to meet course 
requirements 

A- 3.667 
B+ 3.333 
B 3.000 - Represents achievement that is significantly above the level necessary to meet course requirements 
B- 2.667 
C+ 2.333 
C 2.000 - Represents achievement that meets the course requirements in every respect 
C- 1.667 
D+ 1.333 

D 1.000 - Represents achievement that is worthy of credit even though it fails to meet fully the course 
requirements 

S Represents achievement that is satisfactory, which is equivalent to a C- or better. 
 
This means that the grade that you have earned in this course based on the percentage scale above will then be 
documented on your transcript according to this 4.000 scale and letter grade, not as a percentage. 
 
For additional information about grades, please refer to: 
http://policy.umn.edu/Policies/Education/Education/GRADINGTRANSCRIPTS.html. 
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Definition of Grades 
A - achievement that is outstanding relative to the level necessary to meet course requirements. 
B - achievement that is significantly above the level necessary to meet course requirements. 
C - achievement that meets the course requirements in every respect. 
D - achievement that is worthy of credit even though it fails to meet fully the course requirements. 
S - achievement that is satisfactory, which is equivalent to a C- or better (achievement required for an S is at the 
discretion of the instructor but may be no lower than equivalent to a C-) 
F (or N) - Represents failure (or no credit) and signifies that the work was either (1) completed but at a level of 
achievement that is not worthy of credit or (2) was not completed and there was no agreement between the 
instructor and the student that the student would be awarded an I (see also I). 
 
Incomplete Grades 
The grade of "I" is not a regular University grade and cannot be given without special arrangements under very 
unusual circumstances. It cannot be given merely to extend the time allowed to complete course requirements. 
If a student completes a significant amount of the course and a family or personal emergency requires that your 
attention be diverted from the course and that more time than usual is needed to complete course work, 
arrangements should be made with the instructor of the course before the semester ends and consent obtained 
for receiving an "Incomplete" or "I" grade. These arrangements should be made as soon as the need for an "I" 
can be anticipated. A written agreement should be prepared indicating when the course assignment will be 
completed. Normally an "Incomplete" grade for a course should be removed within one semester of its receipt. 
 
University Technology Support Services 
Need help with common campus technology issues? Students can get help with general computer, Internet, and 
network issues in a variety of ways as described on the Office of Information Technology (OIT) help and support 
page. *Please note that individual instructors cannot help you with issues or problems with your personal 
computer, network, or Internet connection. 
 
Student Conduct Code 
The University seeks an environment that promotes academic achievement and integrity, that is protective of free 
inquiry, and that serves the educational mission of the University. Similarly, the University seeks a community that 
is free from violence, threats, and intimidation; that is respectful of the rights, opportunities, and welfare of 
students, faculty, staff, and guests of the University; and that does not threaten the physical or mental health or 
safety of members of the University community. As a student at the University you are expected adhere to Board 
of Regents Policy: Student Conduct Code. To review the Student Conduct Code, please see: 
http://regents.umn.edu/sites/default/files/policies/Student_Conduct_Code.pdf. Note that the conduct code 
specifically addresses disruptive classroom conduct, which means "engaging in behavior that substantially or 
repeatedly interrupts either the instructor's ability to teach or student learning. The classroom extends to any 
setting where a student is engaged in work toward academic credit or satisfaction of program-based requirements 
or related activities." 
 
Scholastic Dishonesty 
Academic dishonesty, including plagiarism, in any portion of the academic work for a course shall be grounds for 
receiving a grade of F or N for the entire course. You are expected to do your own academic work and cite 
sources as necessary. Failing to do so is scholastic dishonesty. Scholastic dishonesty means plagiarizing; 
cheating on assignments or examinations; engaging in unauthorized collaboration on academic work; taking, 
acquiring, or using test materials without faculty permission; submitting false or incomplete records of academic 
achievement; acting alone or in cooperation with another to falsify records or to obtain dishonestly grades, 
honors, awards, or professional endorsement; altering, forging, or misusing a University academic record; or 
fabricating or falsifying data, research procedures, or data analysis. (Student Conduct Code: 
http://regents.umn.edu/sites/default/files/policies/Student_Conduct_Code.pdf) If it is determined that a student has 
cheated, he or she may be given an "F" or an "N" for the course, and may face additional sanctions from the 
University. For additional information, please see: 
http://policy.umn.edu/Policies/Education/Education/INSTRUCTORRESP.html. The Office for Student Conduct 
and Academic Integrity has compiled a useful list of Frequently Asked Questions pertaining to scholastic 
dishonesty: http://www1.umn.edu/oscai/integrity/student/index.html. If you have additional questions, please 
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clarify with your instructor for the course. Your instructor can respond to your specific questions regarding what 
would constitute scholastic dishonesty in the context of a particular class-e.g., whether collaboration on 
assignments is permitted, requirements and methods for citing sources, etc. 
 
Appropriate Student Use of Class Notes and Course Materials 
Taking notes is a means of recording information but more importantly of personally absorbing and integrating the 
educational experience. However, broadly disseminating class notes beyond the classroom community or 
accepting compensation for taking and distributing classroom notes undermines instructor interests in their 
intellectual work product while not substantially furthering instructor and student interests in effective learning. 
Such actions violate shared norms and standards of the academic community. For additional information, please 
see: http://policy.umn.edu/Policies/Education/Education/STUDENTRESP.html. 
 
Sexual Harassment 
"Sexual harassment" means unwelcome sexual advances, requests for sexual favors, and/or other verbal or 
physical conduct of a sexual nature. Such conduct has the purpose or effect of unreasonably interfering with an 
individual's work or academic performance or creating an intimidating, hostile, or offensive working or academic 
environment in any University activity or program. Such behavior is not acceptable in the University setting. For 
additional information, please consult Board of Regents Policy: 
http://regents.umn.edu/sites/default/files/policies/SexHarassment.pdf 
 
Equity, Diversity, Equal Opportunity, and Affirmative Action 
The University provides equal access to and opportunity in its programs and facilities, without regard to race, 
color, creed, religion, national origin, gender, age, marital status, disability, public assistance status, veteran 
status, sexual orientation, gender identity, or gender expression. For more information, please consult Board of 
Regents Policy: http://regents.umn.edu/sites/default/files/policies/Equity_Diversity_EO_AA.pdf. 
 
Disability Accommodations 
The University of Minnesota is committed to providing equitable access to learning opportunities for all students. 
Disability Services (DS) is the campus office that collaborates with students who have disabilities to provide 
and/or arrange reasonable accommodations. If you have, or think you may have, a disability (e.g., mental health, 
attentional, learning, chronic health, sensory, or physical), please contact DS at 612-626-1333 to arrange a 
confidential discussion regarding equitable access and reasonable accommodations. If you are registered with 
DS and have a current letter requesting reasonable accommodations, please contact your instructor as early in 
the semester as possible to discuss how the accommodations will be applied in the course. For more information, 
please see the DS website, https://diversity.umn.edu/disability/. 
 
Mental Health and Stress Management 
As a student you may experience a range of issues that can cause barriers to learning, such as strained 
relationships, increased anxiety, alcohol/drug problems, feeling down, difficulty concentrating and/or lack of 
motivation. These mental health concerns or stressful events may lead to diminished academic performance and 
may reduce your ability to participate in daily activities. University of Minnesota services are available to assist 
you. You can learn more about the broad range of confidential mental health services available on campus via the 
Student Mental Health website: http://www.mentalhealth.umn.edu. 
 
Academic Freedom and Responsibility: for courses that do not involve students in research 
Academic freedom is a cornerstone of the University. Within the scope and content of the course as defined by 
the instructor, it includes the freedom to discuss relevant matters in the classroom. Along with this freedom comes 
responsibility. Students are encouraged to develop the capacity for critical judgment and to engage in a sustained 
and independent search for truth. Students are free to take reasoned exception to the views offered in any course 
of study and to reserve judgment about matters of opinion, but they are responsible for learning the content of any 
course of study for which they are enrolled.* Reports of concerns about academic freedom are taken seriously, 
and there are individuals and offices available for help. Contact the instructor, the Department Chair, your adviser, 
the associate dean of the college, or the Vice Provost for Faculty and Academic Affairs in the Office of the 
Provost.  
* Language adapted from the American Association of University Professors "Joint Statement on Rights and 
Freedoms of Students" 
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Performance Task Descriptions & Tentative Schedule 
 
The following schedule is a general overview and is tentative. It may be subject to change to reflect new 
directions of inquiry in response to our customized needs and interests throughout the semester. The final version 
of the activities and assignments for each class session will be posted individually on Blackboard under 
“LESSONS” in the left column of the site (”Class #1”, “Class #2”, “Class #3”, etc.). Details on major assignments 
can be found under “RESOURCES”. 
 

CLASS TOPIC ACTIVITIES & ASSIGNMENTS 

1 Introduction to the course, our learning 
community, & the technologies we will use 

FlipGrid introduction, discussion activities 
Syllabus questionnaire due 9/14 

2 Privacy and online security: The “digital 
footprints” you leave behind when sharing 
information online 

Discussion activities 
Research yourself 

3 
 

Psycho-social aspects of the internet: 
Pathological Internet use 

Discussion activities 
Begin Child/Teen Interview assignment (make 
arrangements to interview a child or teen you know, 
age 10-17, regarding how they utilize the Internet) 

4 
 

Cyberbullying – impacts and prevention 
strategies for parents and schools 

Discussion activities  

5 
 

Illegal or dangerous activity on the web Discussion activities  

6 
 

National technology-related policies for the 
projection of children (CIPA, COPA, etc.) 

Discussion activities  
Child/Teen Interview assignment Due 10/16 

7 
 

The Internet Safety Debate: Block, limit, or 
guide? 

Discussion activities  

8 
 

The Internet’s potential for use in education – 
successful and effective technology integration 
and the internet as an educational tool  

Discussion activities  

9 
 

Week 8 cont… Discussion activities  

10 
 

No readings or discussion – work on your group 
podcast project 

Podcast Project Due 11/13 

11 
 

Sexuality, sexual health, and the Internet Discussion activities  

12 Thanksgiving  
13 

 
Digital literacy, praxis, and future directions  Digital information project Due 12/4 

Final Project Part I Due 12/4  
14 

 
Social networking and social media  

15 
 

Final thoughts, course wrap up, course 
evaluations 

Final project part II due 12/16 

 
*Due dates for major class assignments are highlighted in yellow. 
 
**The official last day of class is Friday, Dec 16, 2015. All final assignments must be submitted by 
midnight on this date. This is a firm deadline, and no extensions will be granted. 
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