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Teaching and Learning with the Internet 
Summer Session 2015 * CI 5361 * Sections 101 

 
 

 
Instructor 
Jim Hutchinson, Ph.D.        
Learning Technologies Media Lab, St. Paul Campus     
Office Hours by appointment         
E-mail: jphutch@umn.edu 
Skype:  jphutch 
 
 
College of Education & Human Development Mission Statement 
The College of Education and Human Development is a world leader in discovering, creating, sharing, and 
applying principles and practices of multiculturalism and multidisciplinary scholarship to advance teaching and 
learning and to enhance the psychological, physical, and social development of children, youth, and adults across 
the lifespan in families, organizations, and communities. 
 
 
Department of Curriculum and Instruction Mission Statement 
In adhering to the Land Grant mission of the university, the Department of Curriculum and Instruction fosters an 
intellectual community of nationally and internationally-recognized scholars who: 

• advance understanding of teaching and learning through research and other scholarly endeavors, 
including the scholarship of teaching and the scholarship of public engagement, 

• support the preparation and development of scholars and educators who are leaders in their disciplines, 
schools, and community settings, and who are able to collaborate across disciplines to benefit those they 
serve, 

• engage in multidisciplinary pursuits with partners in P-16 schools, communities, professional 
associations, and other educational institutions to improve the quality of education for all learners, 

• address the cultural, linguistic, social, political, technological, and economic factors that influence 
teaching, learning, and research, and 

• foster educational practice that leads to a more democratic and just society. 
 
 
Course Description & Outcomes 
Teaching and Learning with the Internet broadly explores use and impact of the Internet on both learners and 
educators. This course critically investigates a broad range of topics related to the educational use of online 
technologies from perspectives such as theory, practice, and policy. We explore how teaching and learning with 
the Internet is intended to support student learning of content and development of digital literacy. In this course, 
participants will examine the myriad ways the Internet may support teaching and learning within educational 
contexts. “How,” “Why,” and “So what” questions associated with using the Internet and Internet-based tools will 
be explored against a backdrop of literacy. Participants will critically explore the social and cultural implications 
and challenges in using the Internet based technologies for learning (e.g., analyzing access issues or redefining 
literate practice). As we explore the use of the Internet within education from student, teacher, school, 
policy, research, and societal perspectives, many course readings will focus on K-12 educational 
contexts. However, much of what is explored can also be applied to adult learning contexts such as 
higher education, professional development, and corporate training. Educator is defined broadly as 
anyone in any formal or informal context that teaches. In this sense, we are all educators. 
 
Approximately 85% of this course will focus on theories, practices, and policies related to teaching and learning 
with the Internet. 15% of this course will explore Internet based tools to support teaching and learning. The 
primary purpose of this tool exploration is not to learn how to use these tools, but to better understand 
current and potential future pedagogical practices of such tools and to use these tools to improve to 
enhance understanding of course content. CI 5361 Teaching and Learning with the Internet compliments CI 
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5351 Technology Tools for Educators which provides a much more in-depth exploration in how to and why to use 
online tools for teaching. 
 
We will use the following questions (as well as any you offer) to structure our analysis of using the Internet within 
learning contexts: 

• How are online technologies impacting society and our world?  
• How does the Internet influence us today?  
• How is the Internet currently being used for teaching and learning?  
• How are our definitions of literacy changing and how should education respond?  
• What standards guide the use of Internet for teaching and learning (both understanding online tools and 

using !online tools to support academic learning) and how might we assess learning of these standards?  
• What theories of learning help us better understand the use of the Internet to support teaching and 

learning of !academic subjects?  
• What research supports the use of the Internet for teaching and learning?  
• What is hybrid learning and how can the Internet be used to support face-to-face instruction in a variety of 

 !contexts using a variety of pedagogical models?  
• What is fully online learning and what are its potential benefits and drawbacks?  
• How do we support educators learning of online tools and tool use/integration through professional 

 development?  
• How can fully online learning be used to support adult learning?  
• What is the digital divide, what causes it, and what policies and practices help close this gap?  
• How are Internet based tools being used to assess learning and promote data-driven decision-making?  
• What state and national policies help and hinder the use of the Internet for teaching and learning? 

 
Upon completion of this course, you will be able to:  

• Understand the intersections between theories, practices, and policies related to teaching and learning 
with the Internet.  

• Develop and refine a personal vision for teaching and learning with the Internet.  
• Create and share a position paper related to teaching and learning with the Internet.  
• Collaboratively develop, implement, facilitate, and evaluate an online professional development 

experience on a particular aspect of teaching and learning with the Internet.  
 
 
Course Web Site 
While the class meets face-to-face, we will be using an online course site for some aspects of the course. You will 
be responsible for becoming familiar with CourseSites which is the website we will use, as this will be used 
regularly throughout the course. The website can be accessed by going to https://jimhutchinson.coursesites.com 
and selecting the proper course and section. You will need to request access to this private, secure course 
management tool and you will need to become familiar with the features, as you will be using it to communicate 
with others, find assignments, submit assignments, and many other activities within the course. All aspects of the 
course are managed through this site including accessing course materials and assignments, grades, 
discussions, etc. You may want to bookmark it on your computer so that you can easily access it throughout the 
course. 
 
Some of you may have used Moodle, Blackboard, Ning or other online course management sites before; I am 
electing to use CourseSites (which is essentially Blackboard) because I believe it does a better job of enabling 
ongoing conversations and social interactions between and among all of us, while also providing an easy way to 
access grades and enable group discussions. I think it is also more attractive and easier to navigate than Moodle. 
If this is your first time using Blackboard be assured that it is a fairly straightforward tool and should not take too 
long to get used to. However, please spend 20-30 minutes exploring all aspects of the site and figure out where 
each link goes and what the various tools are like. There will be an opportunity for a face-to-face meet and greet 
which would also be a good time to ask any questions about the site. I’m also available anytime via email or you 
can schedule a time to chat over Skype or Google Hangouts. 
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Course Structure 
 
Required Readings  
Textbook: Transforming Schools with Technology (Zucker, 2008)   
 
Additional Readings: There are numerous readings that will be required. All of the readings/videos will be 
provided for you and available via links on the course website.  
 
Technology 
In this course, you will use many technologies in activities within class and for class assignments.  
Access to the following technologies will be required to successfully complete this online course: 

• Computer connected to the Internet 
• Headphones with a microphone and a webcam for online group chats and any instructor meetings 
• A University of Minnesota Google Apps account (http://www.oit.umn.edu/google/getting-

started/index.htm) 
 
This course will use a number of technologies to facilitate discussion and learning of the materials. One of the 
minor course goals is to become a better independent learner of technology and technological problem solver. 
Software changes rapidly which means learning a particular product/version is less important than learning the 
concepts and processes undergirding the software as well as skills to independently learn new software. This 
requires practice and patience. The following strategies can be employed to help solve problems in the following 
order: 

1. Play/Experiment! 
2. Use an online search engine to find help (Google it!) 
3. Consult the software help file! 
4. Seek base group member assistance! 
5. Seek instructor assistance 

 
Instructional Strategies 
Discussion, small group, and individual activities will be used to facilitate learning.  
 
Student Internet Access 
This course will make use of the Internet for e-mail communication, social networking, course management and 
access to site and documents on the World Wide Web. All registered University of Minnesota students are 
currently provided an e-mail address. Wireless Internet access is available throughout campus. The following 
assumptions are made about your access and use of the Internet: 

§ Students will determine their e-mail address and password within the first week of class. You may initiate 
your account with a photo ID at any computer lab. Or, go to http://it.umn.edu/internet-accounts-passwords  

§ Students are assumed to have access to a computer either personally or through University Open Labs, 
and to have basic computing skills. 

§ Assistance in using e-mail and the Internet is available through University Microcomputer Help facilities. 
Assistance is also available through the University Microcomputer Helpline: 626-4276 (9 a.m. to 4 p.m., 
M-F). Students who need extra assistance in using Internet software in order to complete the course 
requirements should talk with the instructor. 

 
Class Participation 
Active engagement in interactions with your peers is essential for meaningful learning. I will be encouraging such 
interactions through various discussion assignments based on the readings. You will be required to respond to 
questions that I pose, but you are also required to respond to your classmates or comment on their responses in 
a meaningful way in order to receive full credit. Full class attendance is also expected. Missing more than one 
class discussion (meaning no post during the week of the discussion which is akin to missing a full week of class) 
may result in either an incomplete or failing grade depending on circumstances. 
 
 
Group Work 
This course will utilize a cooperative learning strategy called base groups. Our online community will be highly 
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interactive and fun, but please understand that it does require that you be a very self-motivated, independent 
learner in order to stay on top of assignments and coursework. Your timely participation is extremely 
important to complete the assignments and projects. You will have individual, small, and large group work 
throughout the semester. You will usually be required to interact with other class members at least 3-4 times per 
class session. You will have a base group and a learning team professional development (LTPD) group. 
Online collaboration skills developed over time and with practice, patience, and perseverance. All group members 
will commit to working through the kinks. If there are group issues in your base groups and/or LTPD project 
groups that need to be addressed, I offer my assistance as a mentor and coach. However, please inform me of 
any issues as soon as possible so that I can help. In order for us to strive to build a healthy online learning 
community, we all need to have a common (and agreed upon) understanding of our course’s norms and values. 
The following are a list of group norms that we will use throughout the class. We will be adding to this list as we 
establish the base and LTPD groups. 

• Be prepared and ready to learn so you can support the learning of your group members. 
• Respect and be open to new ideas and ways of approaching problems from your group members.  
• Strive to learn beyond what you may already know; challenge yourself to reach beyond your comfort zone 

and try new things.  
• Peruse a balance between providing direct instruction and facilitated coaching with your group members.  
• Be mindful of the timing of your contributions to the discussions and to group work and make sure to attend 

to discussion due dates to improve learning for all members. 
 
Base Groups: You will complete most discussions and activities with your base groups. You will be assigned to 
your base group based during the first week of class. 
 
Learning Team Professional Development (LTPD) Group: Each Learning Team, which is a group of 3 to 5 
people, will be responsible developing and sharing an online professional development experience with other 
participants in the course. You will form your own group and select your topic. Each group will be responsible 
for developing and facilitating online instruction near the end of the course. As you work on developing and 
implementing your project, your timely participation and collaboration is utmost importance. Active 
engagement, synchronously and asynchronously, in interactions with your group members is required as 
you work on this project as a group since this project relies heavily on collaboration and teamwork.  
 
 
Course Policy on Deadlines and Late Assignments 
The deadlines for all assignments are clearly communicated throughout the syllabus. I recognize that life happens 
and emergencies arise. If you cannot finish your work by the deadline, all you have to do is make an arrangement 
for a new extension before the deadline. You must email me and specify in the message when it will be 
submitted (day and time), and this becomes your new deadline. There is no penalty for arranging a new 
deadline. However, if you make contact after the due date, the work will not be accepted for points.  
 
 
The Role of Confusion 
Students often believe that being confused is somehow a bad thing. There is a belief that learning is supposed to 
be easy and if you have to work hard you are somehow doing it wrong. How many times have you heard, “I barely 
studied for that test and still got an A” or similar comment? That is probably more a sign of a poor test than an 
exceptional student. The truth is that learning is hard. It takes a great deal of effort and no one gets it right the first 
time, or second, or third… It’s a process in which we gradually move from a state of confusion (a necessary 
starting point if learning is the goal) toward less confusion. Total understanding is unlikely in just one semester. I 
teach this stuff and am still confused at times and just when I start to see the light everything changes. Get used 
to it. Therefore, a lot of what we do in this class isn’t about being right or wrong. It’s about embracing confusion 
and engaging in the process. Your discussions/assignments/projects in this class are primarily graded on 
engagement not perfection. Of course, this doesn’t mean any old thing is good enough. I expect to see serious 
attempts, critical thought and meaningful and thought out assignments as well as a high level of engagement. 
Assignments are fairly open-ended giving you opportunities to tailor them to your interests. Doing things last 
minute will likely not show the above and your grade will reflect that. However, stepping outside your comfort 
zone, trying new things, etc. and finding that it didn’t work (or did) is perfect. It’s the process, not the product, that 
is important (written papers should, of course, be well-written and appropriate for graduate level work). I will try to 
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expand on this throughout the course. For now, just become comfortable with the idea of being confused and 
accept that it’s a good thing. Confused? Good. 
 
 
Personal Philosophy 
My theoretical stance for this class is that technology can help educators break down old educational paradigms 
and provide opportunities for students that would not otherwise be possible. A common theme will be “what is the 
added value?” Technology can facilitate a move away from the old view where expert teachers dispensed 
prescribed knowledge to a group of unenlightened and passive students. Instead, 21st century learners are 
considered active and knowledgeable participants, and teachers facilitate the development of new ideas among 
all members of the learning community. 
 
As much as possible, course content is delivered in a way that is intended to model 21st century instruction. As a 
result, lecture is limited with a greater reliance on active and open-ended student engagement and peer 
interaction. This is manifest in several ways: through class discussions, collaborative projects, student developed 
and delivered projects, open-ended explorations, and student inquiry. In other words, what you get out of the 
class is proportional to what you put in. 
 
 
Class Sessions 
This seminar is scheduled to meet online only. There will be no face-to-face sessions. Please be aware that there 
will be numerous assignments in order to complete the requirements for this course. Our learning together in this 
online community will be fun and highly interactive, but it does require that you are very self-motivated in order to 
stay on top of assignments and coursework. The class sessions and the learning activities are designed to 
promote and encourage social interactions and a community of learners as we learn together – both from and 
with one another. 

• There are 8 class sessions or Units. Each unit (with the exception of Unit 8) will begin on Tuesday and 
run through the following Monday. Unit 8 is short and only last 4 days. It is primarily a time to finish up 
your final projects. 

• This is NOT a self-paced course. You will have individual, small, and large group work throughout the 
semester. You will need to log into our course site and participate at least 4 to 5 times per class session 
in threaded forum discussions and other asynchronous (not real time) activities. 

• You should plan on at least 18 hours of work a week for this 3-credit master's level class (doubled due to 
the shortened summer session). 

• It is strongly recommended that you block off consistent days each week in your own schedule. 
 
Each unit typically follows this sequence: 

1. New class activates and readings released by Wednesday of the week prior to the start of the unit. 
2. Complete readings and be aware of assignments by the start of the unit on Tuesday. 
3. Complete first discussion post by Wednesday. 
4. Continue to engage in the discussion during the remainder of the unit (Thurs – Mon). 
5. Complete any other assignments. 

 
 
Assignments, Attendance and Grades (All assignments are subject to change!) 
This class lasts for only 8 weeks and contains the content of a full 16 week semester. Therefore, it is very 
important that you participate frequently in the online class to participate in discussions, interact with your peers 
and group mates and stay on top of readings and projects. It is virtually impossible to be successful and develop 
the desired knowledge and skills if you miss class. Learning technology can be fun and rewarding, but you need 
to be “in class”. If you believe that you are not going to be able to fully engage in this course, you should 
reconsider taking this class at this time. Non-participation in more than one discussion will result in an incomplete 
or a failing grade depending on circumstances. Non-participation is defined as zero posts to a discussion before 
the due date. 
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Assignments Points 
My Vision for Teaching and Learning with the Internet (Initial = 25 points; 
Final = 75 points)  100 

Position Paper 100 

Resource/Tool Sharing (2 group sharings x 25 points per sharing)   50 

Participation: Discussions/Activities (6 regular units x 30 points per unit 
guestimate) 180 

Professional Development Project 100 
Total Points 530 

 
My Vision for Teaching and Learning with the Internet (100 points) 
Throughout this course, you will develop and refine a personal vision for teaching and learning with the Internet 
within your educational context that incorporates understandings of integration frameworks, pedagogical 
practices, theories, research, and literacies, in this course. This assignment has two parts. 
 
Part 1 Initial Vision (25 points):  
Due: By end of Unit 1 
In Unit 1, you will draft a brief 200 word personal vision for Teaching and Learning with the Internet. 
 
Part 2 Final Vision (75 points):  
Due: By the end of the course (Aug 7) 
By the end of the course, you will write an expanded vision that will: 

• Briefly explain how your vision has changed throughout the course. 
• Discuss how the Internet and Internet technologies can be used to support digital technological literacy 

and educational technology standards within you content area/context. Provide specific examples. 
• Reflect on how you believe you can effectively and critically use the Internet to provide an added value to 

learning of concepts and processes within you content/context area. Provide specific examples. 
• Discuss the barriers and pathways towards integration (could be framed from the student, teacher, 

school, society, digital divide, policy and other perspectives). 
• Your paper (or other presentation format) should be 2-4 pages in length (or equivalent, no longer) using 

APA format, 12-point Times New Roman font, double-spaced, with standard 1-inch margins (if in formal 
paper format). 

• You must cite a minimum of 5 credible references (from within and outside of the course readings) in 
your paper. These resources should focus on how the Internet is being used within your content/context 
area to enhance/add value to learning. 

• Alternative media and formats (such as those that use Internet based tools to share your vision) are 
accepted and encouraged and should be of comparable length and depth to the 2-4 pages (best 
estimate). Some suggested approaches include 

o Screencast video 
o Creative video (news story, interview, discussion/debate, movie trailer, etc.) 
o Prezi 
o Popplet 
o Etc… 

 
Position Paper (100 points) 
Due: July 31  
You will write a position paper to inform and persuade a specific audience around a topic related to Teaching and 
Learning with the Internet. A position paper is a brief document that discusses issues/problems and how to solve 
them. It often includes bullet statements, graphics, and other representations. Claims should be well reasoned 
and provide evidence to support your ideas. This position paper can take the form of a text based representation 
or an online multi-media representation such as a web page, video, Prezi, etc. Your position paper should have 
the following components: 
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• Title 
• Introduction to the issue to be addressed 
• Background/Problems 
• Solution 
• Conclusion 
• References   

You must have a target audience (but do not need to share with them though you can) and the format of the 
"paper" should match the audience (in the form of a letter to the editor, a blog posting on an established blog site, 
etc.) In general, your position paper must be neatly/professionally presented and should be maximum 2 pages in 
length (no longer but not including visual, title, references) 12-point Times New Roman font, with standard 1-
inch margins. Include at least 1 visual. This visual could be pictures, charts, graphs, diagrams, tables, and etc.) 
and must be closely related to your chosen topic, increases interest, deepens the reader’s understanding, and 
makes the position paper more appealing and persuasive. Again, alternative media and formats are accepted and 
encouraged. 
 
Position Paper Examples: 

• Online teaching Strategy - A Position Paper. (Keebler, 2009) 
• Technology education and integration - A position paper on attitude, perspective and commitment. 

(Galloway, 2001) 
• Online Teaching. (The Higher Education academy) 

 
Resource/Tool Sharing (25 points x 2 sharings) 
Due: two each (even groups at the end of Units 4 and 6 and odd groups at the end of Units 3 and 5) 
By the end of your assigned unit, each Base Group will share a resource or tool that is related to the focus 
questions, theme, or materials of that unit. The group will create a short presentation that can be viewed online 
that introduces and/or explains this tool or resource. You can approach this in any way you choose. For example, 
one group member could be responsible for recording a video while the other members collect information and 
artifacts to share with the one recording. You could record a group Google Hangout in which you 
discussion/demo/explore a resource or tool. You can use a different approach each time or the same format. 
Discuss with your group members your individual skills and divide and conquer. Please ensure each member 
participates in some way. Collaboration is part of life and isn’t always ideal. As adults, I expect that you will work 
this out in a professional manner. This presentation can be in any format that works: 

• Screencast Video 
o See www.screencast-o-matic.com for one resource for making screencasts 

• Webpage/Website 
o See http://www.weebly.com/ for creating your own website 

§ you can also use its “education” version: http://education.weebly.com/ 
o HELP: http://help.weebly.com/ 
o Beginner’s guide: http://help.weebly.com/beginners-guide.html 

• Podcasts 
o Podomatic.com  

§ no editing here, but quick and dirty tool for recording and publishing a podcast. 
o Download Audacity here 

§ Don't forget the LAME encoder to export to MP3 
§ Audacity FAQs 
§ AUDACITY TUTORIALS (including converting iTunes songs) 
§ Audacity-Help Screencast by Matt Pasiewicz 
§ Free Server Space: ourmedia.org 

• Prezi 
o See www.prezi.com 

• Popplet 
o See www.popplet.com 

• Concept map 
o See www.simplemind.com 

• Infographics 



CI 5361 

8 

o Can be used in screencast or other presentation 
o See Piktochart to make education-friendly infographics 

 
If audio or video, it should be about 2-3 minutes in length. A visual presentation should be able to be viewed and 
understood in 2-3 minutes. 
 
You will share your resource/tool with the class by posting it to the appropriate resource/tool sharing discussion 
forum. It can be a link, an embedded video, an attachment, etc. 
 
Professional Development Project (100 points) 
You will form a Learning Team Professional Development (LTPD) Group and work together to develop an 
online professional development project or experience for an audience of your choice. You will form your own 
groups and may wish to work with other with similar interests and goals but that may not be entirely possible so 
be open-minded. This is a very unstructured (by me) and open-ended project. I will post some guidelines, but 
beyond that you are on your own to determine the content, nature, delivery, etc. of your project as well as the 
scope. While it should not be a full college course, it should be more than a tutorial. 
 
Online Participation (Discussions & Activities) (180 points ESTIMATED) 
The course is composed of 6 regular units and one short ending unit. During each regular unit, you are expected 
to thoughtfully engage in online discussions/activities with course participants to analyze and apply course 
readings while helping to facilitate the learning of others. Asynchronous online discussions, such as those that 
take place within discussion boards or forums, are one of the primary pedagogies used to facilitate learning within 
this course. There will be a variety of styles, tasks, and even media that will be used beyond text based 
discussion. In this master’s level course, you have a responsibility not only for your own learning but also 
for the learning of others. One way you meet this responsibility is by adding to the community’s learning by 
pushing the discussion of others. This requires timely, frequent, and thoughtful posting. The goal is to have 
an ongoing dialogue that allows us to learn from and learn with each other. 
 
You are expected to thoughtfully engage in all online discussions with class participants to analyze and apply 
course readings while helping to facilitate the learning of others. Your participation in these discussions will be 
graded on both the quantity and quality of your postings or contributions. Superficial postings or responses 
that are limited to “I agree” or “Good job” are not sufficient and will not receive credit. Instead, your contributions 
must show evidence of critical thinking about the topics being explored – both in your original postings and 
responses to your classmates. In addition, participants’ discussions and postings will be evaluated based on the 
interactions with other learners that extend the dialogue and discussion through questioning and integration of 
real world experiences and prior knowledge into the dialogue. If you keep up with the readings and engage fully in 
the discussions, you will have the best experience! Responses should be well written and clearly address the 
issues being discussed. 
 
Participant discussion will be evaluated throughout the course based on the following criteria: 

• Analysis and application of course concepts through the use of examples and supporting evidence. 
• Interaction with other learners that extends the dialog and discussion through questioning. 
• Integration of readings, real world experiences, and prior knowledge into the dialog. 
• Timeliness of posting. 

 
All units are one week long (compressed due to the summer term length). You are expected to make your initial 
posting to the forum by the end of the day on Wed and continue to engage with your peers over the remainder of 
the week. I actually start the discussions on Tuesday and end on Monday which makes it easier for those wishing 
to use the weekend (totally an option and not a requirement). Materials are posted in advance so you should be 
ready to being the unit and the discussion on Tuesday. In my experience, graduate students take discussions 
seriously and post high quality comments and questions. As such, I will generally assign the full 10 points for each 
post (excluding side chatter). However, posts that fall short of expectations (proficient or better as outlined below) 
will receive reduced points. 

• Outstanding – Addresses the question(s). Thoughtful and reflective but also includes information from the 
readings, broader discussions, and outside resources. Is challenging and examines issues from multiple 
perspectives. Encourages an ongoing dialog with other students. (10 points) 
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• Advanced – Addresses the question(s). Self-reflective and includes information from the readings and 
broader discussions. Challenges ideas and seeks to encourage growth. Adds value to the discussion and 
engages others. (8-9 points) 

• Proficient – Simple response that still manages to answer the question but may not address broader 
implications or demonstrate that the student is really thinking about the issues. Relates to readings and 
engages others (i.e. causes them to think). (7 points) 

• Developing – Relies mainly on summarizing readings and other discussions with few personal thoughts 
and makes it difficult for others to participate. Adds little to the conversation. (5-6 points) 

• Basic – May be off topic or shows the student has not read/viewed course materials. Summarizes the 
reading or comments of others. Adds little or nothing to the discussion or even detracts from the 
discussion or failure to post by the deadline (0 points). 

 
Extra Credit – In general, I do not believe in extra credit as I feel grades should reflect the learning and not be 
artificially inflated. However, I also believe that discussions are an essential component of online learning and 
artificial guidelines like “post once reply twice” limit the learning potential. While there is no effective way to assign 
grades (required by the university though I’d prefer to not teach that way) without some measure of points earned, 
I also want to encourage meaningful and ongoing discussions. Therefore, I will assign points to ALL discussion 
posts meeting the above criteria including those beyond the minimum (you can earn 50/30 points for example). By 
the end of the course, points in excess of the maximum will be used as a form of extra credit up to 3% of your 
course grade (i.e. an 87% can be elevated to 90%). To that end, please just focus on engaging in meaningful 
discussions rather than counting posts. 
 
 
Relevant University Policies 
 
Grading System 
 
Definition of Grades 
A - achievement that is outstanding relative to the level necessary to meet course requirements. YOU ARE 
CAPABLE OF THIS LEVEL OF WORK. Period.  
B - achievement that is significantly above the level necessary to meet course requirements. 
C - achievement that meets the course requirements in every respect. 
D - achievement that is worthy of credit even though it fails to meet fully the course requirements. 
S - achievement that is satisfactory, which is equivalent to a C- or better (achievement required for an S is at the 
discretion of the instructor but may be no lower than equivalent to a C-.) 
F(or N) - Represents failure (or no credit) and signifies that the work was either (1) completed but at a level of 
achievement that is not worthy of credit or (2) was not completed and there was no agreement between the 
instructor and the student that the student would be awarded an I (see also I). 
 
The grading for this course is as follows: 
A  95 – 100% C+ 77 – 79% D+ 67 – 69% F Below 60% 
A-  90 – 94% C 74 – 76% D 64 – 66% 
B+  87 – 89% C- 70 – 73% D- 60 – 63% 
B  84 – 86% 
B-  80 – 83% 
 
It is worth noting here that the structure of this course is more about your learning than it is about a 
grade. You are each capable of “A” work, and it is my assumption everyone starts with an “A”. Students 
who earn less than an “A” generally do so because they were not fully engaged in the class and/or 
missed assignments. 
 
You will be provided feedback to help guide you to more resources, areas where you can improve, and 
aspects you are doing well in. This feedback will typically be in the form of edits and suggestions to your 
Google Doc, feedback attached to a grade in the grade book or through discussion comments. I will only 
communicate about grades upon request. See the “My Grades” section of the course website for grade 
info. 
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Academic Dishonesty 
Academic dishonesty in any portion of the academic work for a course shall be grounds for awarding a grade of F 
or N for the entire course. 
 
Incomplete Grades: 
The grade of "I" is not a regular University grade and cannot be given without special arrangements under 
unusual circumstances. It cannot be given merely to extend the time allowed to complete course requirements. 
If family or personal emergency requires that your attention be diverted from the course and that more time than 
usual is needed to complete course work, arrangements should be made with the instructor of the course before 
the quarter ends and consent obtained for receiving an "Incomplete" or "I" grade. These arrangements should be 
made as soon as the need for an "I" can be anticipated. A written agreement should be prepared indicating when 
the course assignment will be completed. Normally an "Incomplete" grade for a course should be removed within 
one quarter of its receipt. 
 
Receipt of Final Grade: 
University policies do not permit the posting of final course grades nor the reporting of these grades over the 
telephone. If you would like a record of your course grade before it is available via the University web site, simply 
check the course website. Your final grade will be automatically calculated once all work has been submitted and 
graded. 
 
Feedback on projects: 
During the course, feedback will be returned to students as soon as possible via edits and suggestions to your 
Google Docs, our course website or email. I reserve the right to return your project with an expectation of your re-
doing it to better reflect your best work.  
 
 
Performance Task Descriptions & Tentative Schedule 
 
Class details will be posted on our website as the course progresses and are subject to change. The following 
schedule is a general overview, but please note that individual readings, or the order of the selected readings, 
may change as new information becomes available or our class goes in different direction (or links change and 
we lose access to something – an annoying aspect of the internet). 
 
Unit 1: 6/16 – 6/22 (remember we start on Tuesdays) 
 
Focus Question: 

• Welcome to teaching and learning with the Internet! What will we be doing in TLI? 
 
Readings and Media: 

• Read the syllabus in its entirety  
• Explore Course Technologies  

o Explore CourseSites 
o Google Drive (online collaboration tools) 

 
Assignments: 

• Discussion 1 – Introducing yourself in FlipGrid 
• Create or update your CourseSites Profile and add your avatar 
• Initial Vision (Vision Part 1 – due by 6/22 as a shared Google Doc)  

 
Unit 2: 6/23 – 6/29 
 
Focus Question:  

• How are online technologies impacting society and our world?  
• How does the Internet influence us today? 
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Readings and Media:  

• Chapter 1: Educational Technology (Zucker, 2008) 
• Generation M2: Media in the Lives of 8- to 18-Year-Olds (pp. 2-5) (Kaiser Family Foundation. 2010).  
• Confronting the Challenge of Participatory Culture: Media Education for the 21st Century (skim) (Jenkins, 

2009)  
• Digital Media: New Learners of the 21st Century (video, 55 minutes) (PBS, 2011) 
• Social Media Update 2013 (Pew, 2013) (pages 1-3) 
• Adolescents' Engagement with Web 2.0 and Social Media: Research, Theory, and Practice. (Alvermann, 

2012) 
• Digital Na(t)ives? Variation in Internet skills and uses among members of the "Net Generation". (Hargittai, 

2010) 
• Position Paper Examples: 

o Online teaching Strategy- A Position Paper. (Keebler, 2009). 
o Technology education and integration- A position paper on attitude, perspective and commitment. 

(Galloway, 2001) 
 
Optional Resources:  

• Media Studies 2.0 (Gauntlett, 2007). 
• 21st century schools: Learning in the digital age. Digital Workshop, (PBS, 2010). 

 
Assignments:  

• Discussion 2 Forum:  
o Choose and share one quote or idea from any of our readings or viewings that resonated with 

you and why. 
o What questions, ah-has, clarity, and shout-outs do you have?  

• Read and Respond to colleagues’ discussion posts 
o Read all posts 
o Respond thoughtfully to at least 2 posts 

• Start Position Paper Assignment (Due by July 31) 
 
Unit 3: 6/30 – 7/6 (yes, I realize that is July 4th weekend so feel free to work about your plans) 
 
Focus Questions: 

• How is the Internet currently being used for teaching and learning?  
• How are our definitions of literacy changing and how should education respond?  
• What standards guide the use of Internet for teaching and learning?   

 
Readings and Media:  

• Chapter 2: Key Education Goals (Zucker, 2008) 
• Expanding the New Literacies Conversation (Leu et. al, 2009) (pgs. 264-266)  
• New Literacies (Leu et. al, 2011) (pgs. 5-6)  
• Embracing the Squishiness of Digital Literacy (Chase, 2011) 
• Rethinking Education in the Age of Technology (Collins & Halverson, 2009) (Preface and Chapter 1) 
• National Education Plan Executive Summary (USDE, 2010) 
• National Education Technology Standards - Student – (NETS-S) (ISTE, 2007) 
• National Education Technology Standards - Teacher – (NETS-S) (ISTE, 2008) 

 
Assignments:  

• Discussion 3 Forum:  
o How is the Internet currently being used for teaching and learning in your educational context? 
o What standards and policies guide the use of the Internet for teaching and learning in your 

educational context? 
o How do the readings/viewings of this unit relate to your context? 
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• Read and Respond to colleagues’ discussion posts 
o Read all posts 
o Respond thoughtfully to at least 2 posts 

• Resource/Tool Sharing 
o Odd groups post your presentation to Resource/Tool Sharing discussion Forum by end of the 

week 
o View all other Resource/Tool presentations (comments are optional, not required) 

 
Unit 4: 7/7 – 7/13 
 
Focus Question:  

• What theories of learning/teaching can help us better understand the use of the Internet to support 
teaching and learning of academic subjects? 

• What is a Connected Educator, and is it important to be one? 
 
Readings and Media: 

• Chapter 3: Increasing Student Achievement (Zucker, 2008) 
• How people learn: Bridging Research and Practice- key findings (Donovan, 1999) 
• Theoretical perspectives influencing the use of technology (Dede, 2005) 
• TPACK, www.tpack.org 
• Use of web 2.0 technologies in K-12 and higher education: The search for evidence-based practice. 

(Hew, 2013).  
• Krueger, K. (2013). 'Connected educators' spur connected learning. (Krueger, 2013).  
• What 'connected education' looks like: 28 examples from all over. (Schulten, 2013). The New York Times.  

 
Assignments:  

• Discussion 4 Forum:  
o How do people learn and how can technology be used to support them? 

• Read and Respond to colleagues’ discussion posts 
o Read all posts 
o Respond thoughtfully to at least 2 posts 

• Resource/Tool Sharing 
o Even groups post your presentation to the Resource/Tool Sharing discussion Forum by end of 

the week. 
o View all other Resource/Tool presentations (comments are optional, not required) 

 
Unit 5: 7/14 – 7/20 
 
Focus Question:  

• Is fully online distance learning effective and viable? 
 
Readings and Media: 

• Chapter 4: Making schools More Engaging and Relevant (Zucker, 2008)  
• Evaluation of Evidence-Based Practices in Online Learning: A Meta-Analysis and Review of Online 

Learning Studies, (USDE 2010) 
• National Educational Technology Plan (USDE, 2010) 
• The Online Learning Definitions Project (iNACOL, 2013) 
• Online Learning: Does It Help Low-Income and Underprepared Students? (Jaggars, 2011). 
• Online learning: It’s different. Harvard Gazette (Ruell, 2013) 
• Grade Change: Tracking Online Learning in the United States (Allen, 2013) 
• Going the Distance Online Education in the United States, 2011 (Allen, 2011) 
• Babson Study: Over 7.1 Million Higher Ed Students Learning Online (2014) 
• What Works in K-12 Online Learning (Cavanaugh, 2009)  
• The NMC Horizon Reports: 2014 K-12 Edition (NMC, 2014) 
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• National Standards for Quality Online Programs (iNACOL, 2013) 
 
Assignments: 

• Discussion 5 on VoiceThread: 
o Choose and share one quote or idea from any of our readings or viewings that resonated with 

you and why. 
o What questions, ah-has, clarity, and shout-outs do you have? 
o Since this is on VoiceThread, you do not need to respond to 2 classmates like a forum. However, 

you can refer to each other in your initial comment or follow up comments. Please have at least 
one follow up for full points this week. 

o Initial VoiceThread post due by Wed as usual. Follow up by end of class week on Monday. 
• Resource/Tool Sharing 

o Odd groups post your presentation to the Resource/Tool Sharing discussion Forum by end of the 
week. 

o View all other Resource/Tool presentations (comments are optional, not required) 
 
Unit 6: 7/21 – 7/27 
 
Focus Question:  

• What are the advantages and disadvantages of blended learning versus fully online or face-to-face? 
 
Readings and Media: 

• “Blended learning” more effective than face-to-face. (Ash, 2009) 
• Blended Learning Guide. (Staley, 2007)  

 
Assignments: 

• Discussion 6 Forum:  
o Choose and share one quote or idea from any of our readings or viewings that resonated with 

you and why. 
o What questions, ah-has, clarity, and shout-outs do you have?  

• Read and Respond to colleagues’ discussion posts 
o Read all posts 
o Respond thoughtfully to at least 2 posts 

• Resource/Tool Sharing 
o Even groups post your presentation to the Resource/Tool Sharing discussion Forum by end of 

the week. 
o View all other Resource/Tool presentations (comments are optional, not required) 

 
Unit 7: 7/28 – 8/3 
 
Focus Question: 

• What is the digital divide, what causes it, and what policies and practices are helping address "the 
divide(s)? 

 
Readings and Media: 

• Chapter 5: Providing a High-Quality Education for All Students (Zucker, 2008)  
• Digital Divide. (Warschauer 2010) 
• A Literacy Approach to the Digital Divide. (Warschauer, 2011).  
• Digital Divide and Social Inclusion (Warschauer, 2012) 
• Pew Research Internet Project: Digital Divide. (Pew 2013) 

 
Assignments: 

• Discussion 7 Forum:  
o Describe the digital divide in your education context and community, if it exists. 
o How does it affect teaching and learning in your context? 
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• Read and Respond to colleagues’ discussion posts 
o Read all posts 
o Respond thoughtfully to at least 2 posts 

 
Unit 8: 8/4 – 8/7 (this unit is just the final few days of the semester and is time for you to submit final 
work) 
 
Recommended Readings  

• The rest of Zucker (2008) as you have time 
Assignments 

• Final Vision (Vision Part 2) due by 11:59 pm, Friday, August 7th. 
• Share your LTPD project. 

 
Bibliography 
Allen, I. & Seaman, J. (2011). Going the Distance Online Education in the United States, 2011 

Allen, I. & Seaman, J. (2013). Grade Change: Tracking Online Learning in the United States 

Alvermann, D. E., Hutchins, R. J., & McDevitt, R. (2012). Adolescents' Engagement with Web 2.0 and Social 

Media: Research, Theory, and Practice. [Article]. Research in the Schools, 19(1), 33-44. 

Ash, K. (2009, June 26). “Blended learning” more effective than face-to-face. [Web log comment]. Retrieved from 

http://blogs.edweek.org/edweek/DigitalEducation/2009/06/blended_learning_more_effectiv_1.html  

Babson Study: Over 7.1 Million Higher Ed Students Learning Online (2014). http://www.pearsoned.com/babson-

study-over-7-1-million-higher-ed-students-learning-online/#.U5shQBZZWaq  

Cavanaugh, C. & Blomeyer, R. What Works in K-12 Online Learning. http://www.iste.org/docs/excerpts/K12OLL-

excerpt.pdf  

Chase, Z., & Laufenberg, D. (2011). Embracing the squishiness of digital literacy. Journal of Adolescent & Adult 

Literacy, 54(7), 535-537.  

Collins & Halverson, (2009). Rethinking Education in the Age of Technology (Preface and Chapter 1) 

Dede, C. (2008). Theoretical perspectives influencing the use of information technology in teaching and learning. 

In J. Voogt and G. Knezek, (Eds.), International handbook of information technology in primary and 

secondary education, (pp. 43-62). New York: Springer.  

Donovan, S., Bransford, J., & Pellegrino, J. (1999). How people learn: Bridging research and practice. 

http://www.nap.edu/catalog/9457.html  

Galloway, J. (2001) Technology education and integration: A position paper on attitude, perspective and 

commitment. http://www.jerrygalloway.com/papers/techposppr.pdf  



CI 5361 

15 

Gauntlett, D. (2007). Media Studies 2.0. Retrieved October 29, 2011, from 

http://www.theory.org.uk/mediastudies2.htm  

Gosper, M. OLE Position paper: Models for online, distance, flexible and blended learning. 

https://www.deakin.edu.au/itl/assets/resources/research-eval/projects/altc-ole/papers/models-final.pdf  

Hargittai, E. (2010). Digital Na(t)ives? Variation in Internet skills and uses among members of the "Net 

Generation". Sociological Inquiry, 80(1), 92-113. 

Hew, K. F., & Cheung, W. S. (2013). Use of web 2.0 technologies in K-12 and higher education: The search for 

evidence-based practice. Educational Research Review, 9, 47-64. 

iNACOL, (2013). The Online Learning Definitions Project. http://www.inacol.org/cms/wp-

content/uploads/2013/04/iNACOL_DefinitionsProject.pdf  

iNACOL, National Standards for Quality Online Programs. http://www.inacol.org/resources/publications/inacol-

reports/#3893  

ISTE NETS for Students. (2007). International Society for Technology in Education. 

http://www.iste.org/standards/standards-for-students  

ISTE NETS for Teachers. (2008). International Society for Technology in Education. 

http://www.iste.org/standards/standards-for-teachers  

Jaggars, Shanna Smith (2011). Online Learning: Does It Help Low-Income and Underprepared Students? 

Community College Research Center" 

Jenkins, H. (2009). Confronting the Challenge of Participatory Culture: Media Education for the 21st Century. 

MacArthur Foundation 

Kaiser Family Foundation. (2010). Generation M2: Media in the lives of 8- to 18-year-olds. http://kff.org/other/poll-

finding/report-generation-m2-media-in-the-lives  

Keebler, D. (2009). Online teaching Strategy: A Position Paper. MERLOT Journal of Online Learning and 

Teaching, Vol. 5, No. 3, Sept. 2009 

Krueger, K. (2013). 'Connected educators' spur connected learning. eSchool News, 16(9), 45. Available: 

http://viewer.zmags.com/publication/b124b13d#/b124b13d/45  

Leu et. al, (2009). Expanding the New Literacies Conversation, Educational Researcher 2009; 38; 264-266 

Leu et. al, (2011). New Literacies, Journal of Adolescent & Adult Literacy; 55; 5-6 



CI 5361 

16 

Online Teaching. The Higher Education academy. 

http://www.heacademy.ac.uk/resources/detail/internationalisation/ISL_Online_teaching  

PBS. (2010). 21st century schools: Learning in the digital age. Digital Workshop, Retrieved from PBS: 

http://www.pbs.org/wgbh/pages/frontline/digitalnation/resources/teachers/  

PBS. (2011). Digital Media: New Learners of the 21st Century (video, 55 minutes) 

http://video.pbs.org/video/1797357384/  

Pew Research Internet Project Digital Divide, http://www.pewinternet.org/topics/digital-divide/  

Pew Research. (2013). Social Media Update 2013. http://www.pewinternet.org/2013/12/30/social-media-update-

2013/  

Ruell, P. (2013) Online learning: It’s different. Harvard Gazette 

http://news.harvard.edu/gazette/story/2013/04/online-learning-its-different/  

Schulten, K. (2013). What 'connected education' looks like: 28 examples from all over. The New York Times. 

Retrieved from http://learning.blogs.nytimes.com/2013/10/01/what-connected-education-looks-like-28-

examples-from-teachers-all-over/?_php=true&_type=blogs&_r=0  

Staley, L. (2007). Blended learning guide. Retrieved from 

http://www.webjunction.org/c/document_library/get_file?folderId=443615&name=DLFE-12302.pdf  

The NMC Horizon Report: 2014 K-12 Edition, Austin, Texas: The New Media Consortium. 

http://www.nmc.org/publications/2014-horizon-report-k12  

TPACK, www.tpack.org  

U.S. Department of Education, Office of Educational Technology (2010). National Education Plan Executive 

Summary 

U.S. Department of Education, Office of Planning, Evaluation, and Policy Development, (2010). Evaluation of 

Evidence-Based Practices in Online Learning: A Meta-Analysis and Review of Online Learning Studies, 

Washington, D.C., 2010.  

U.S. Department of Education. (2010). National Education Technology Plan 2010. 

https://www.ed.gov/technology/netp-2010  

Warschauer, M. (2010). Digital Divide? Encyclopedia of Library and Information Sciences, Third Edition 

Warschauer, M. (2011). A Literacy Approach to the Digital Divide. Cadernos de Letras (UFRJ) n.28 – jul. 2011 



CI 5361 

17 

Warschauer, M. (2012). Digital Divide and Social Inclusion. Americas Quarterly, Spring 2012 

Zucker, A. (2008). Transforming schools with technology: How smart use of digital tools helps achieve six key 

education goals. Cambridge, Mass.: Harvard Education Press. 

 
 
 
 


